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Abstract 
The purpose of my research is to investigate the current climate within the 
field of International Education, create a meaningful connection to education 
reform efforts that shows the merit and necessity of internationally-focused 
curricula in a global society, and to argue in favor of attainable, effective 
cultural engagement programing in US primary education reform by which US 
students combine standard learning objectives with multicultural elements to 
improve cultural communication, awareness, understanding, and adaptation. By 
beginning cultural education and engagement in primary school, I will explain 
how students will develop a better understanding of other cultures, be more 
willing to invest their time into their education and create more avenues to 
sustainable solutions to global issues, leading to improved race and 
diplomatic relations between the U.S. and other foreign governments, as well 
as more inclusive governance and peace-building processes, all the while 
growing the field of International Education. 
Keywords:  International Education, Education, Curriculum, Reform, 
International Learning, Study Abroad, Culture, Engagement, Immersion 
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Argument for Internationally-Focused Curricula in US Primary Education Reform 
International Education vs. International Learning 
When discussing curriculum, education reform, international education 
and the like, we may find ourselves talking in circles because each of those 
terms can mean something different based on the context or country in which it 
is taking place. Therefore, before we jump into details, I would like to share 
the definition of these terms as to clarify their meaning for the purpose of 
this paper. Let us begin with a clear understanding of my personal 
interpretations of international education and international learning.  
International Education 
Robin Middlehurst (2013) creates a compelling piece regarding the 
rationales of different countries and their implementation of international 
programs and educational focuses. Based on some of his descriptions, I will 
define international education as the inclusion of language learning, inter-
cultural skills, and the ability to understand and address global issues 
collaboratively. As per this definition, international education does not 
explicitly include study abroad programs. Rather, I feel that international 
education should be understood as the pursuit of knowledge for the purpose of 
increasing ones’ global and intercultural awareness and understanding.  
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International Learning 
The way we pursue a goal may vary depending on level of commitment, 
access to resources, or simply the way in which we feel comfortable pursuing 
said goal. We understand that people learn from their environments and that 
learning is a process that happens naturally. This is why many organizations 
within the international education field place so much emphasis on cultural 
immersion. Therefore, I would like to define international learning as the 
means by which one interprets international experiences and adapts to a 
different country or culture. Study abroad programs would fall under this 
category. Just to be clear, this is not to be confused with trans-national 
education, which is “education delivered in a different country than the one 
where the awarding body is located” (Middlehurst, R, 2013). This refers to 
schools established in one country with campuses in another country.   
 
Literature Review 
To confront the twenty-first century challenges to our economy and 
national security, our education system must be strengthened to increase the 
foreign language skills and cultural awareness of our students (Committee for 
Economic, D, 2006). But how do we get students informed about, involved in, 
and engaged in global issues? Many organizationsi within the International 
Education field focus on higher education, with far fewer focusing towards 
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high school and even fewer focusing on primary education. If we wish to 
correct this, I believe we need education reform that emphasizes the inclusion 
of international education and internationally-focused curricula beginning in 
elementary school, stronger support for and promotion of cultural engagement 
amongst students of all ages, and a rigorous, but flexible curriculum with 
portfolio-based assessment that encourages learning how to learn rather than 
how to memorize and is applicable to a wide-range of students from different 
cultural, ethnic, and socio-economic backgrounds.  
US Education System 
The US education system has undergone many changes throughout the years 
due to programs like the No Child Left Behind Act, which largely ignores 
students’ failures and push many students through each grade unprepared for 
the next. “Overall US student performance, particularly among the country’s 
adolescent learners, continues to decline” (Alliance for Excellent Education, 
W.D, 2009). The US, once a world leader in education, ranked 18th in 
graduation rate amongst OECD member nations as of 2013. That is a drop from 
15th in 2005 (OECD, 2016). Knowing this, is it shocking that disproportionate 
amount of students graduate from high school lacking the basic knowledge and 
preparation to enter the workforce? The World Economic Forum’s Global 
Competitiveness Index ranks the US 29th out of 140 in Quality of Primary 
Education (Forum, W.E, 2016). The current U.S. education system has been 
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failing our students by, amongst other things, introducing increasingly rigid 
assessments and focusing more on teaching students to test and less on 
teaching the students how to think critically.  
Since the late 1970s, standardized exams have been made more prominent 
in the United States education system (“Should all U.S. states”, 2009, 
2009). Ever since President George W. Bush enacted the No Child Left Behind 
Act of 2001, states were forced to increase test scores by administering 
yearly assessments (No Child Left Behind, 2016). In the last 14 years, the 
United States has witnessed schools try to meet the nationwide standard. More 
and more states are taking accountability for their education systems by 
evaluating teachers solely on students’ test scores. Teachers no longer teach 
traditional academics and critical thinking, but teach them how to pass a test 
that has the potential to be lacking in any kind of merit (Edwards, H.S., 
2015). Standardized testing continues to dominate the United States’ 
education system and create an environment geared towards always getting the 
correct answer. 
 In the late 1970s, standardized exams were created by policymakers to 
ensure high school students had the skills necessary to succeed in higher 
education. The exams also served as a way to keep accountability of public 
schools for the quality of education they provided. During the 1980s, there 
was a growing concern for the need to improve education because U.S. students 
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were falling behind other developed nations in math and reading. In 1983, the 
National Commission on Excellence in Education published a report called “A 
Nation at Risk: The Imperative for National Educational Reform.” The report 
called attention to the growing disparities between the United States and 
foreign education standards. The report propelled the United States’ 
education reform movement to find a solution to bridge this achievement gap 
(“Should all U.S. states”, 2009). 
In January 2002, President George W. Bush signed the No Child Left 
Behind Act into law. The law was made with the hopes of improving student 
performance by increasing accountability for schools, school districts, and 
states. “It introduced significant changes in the curriculum of public 
primary and secondary schools in the United States and dramatically increased 
federal regulation of state school systems (No Child Left Behind, 2016).” The 
legislation mandated states to administer yearly tests for public school 
students from third through eighth grades, and during one year of high school. 
The tests needed to demonstrate adequate progress toward raising scores to a 
level defined as proficient or higher by 2014. Teachers also had to meet 
higher standards for certification. Schools that failed to meet their goals 
would be subject to gradually increasing sanctions, eventually including 
replacement of staff or closure (No Child Left Behind, 2016). 
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After unsuccessful efforts in Congress to remove the 2014 proficiency 
deadline from the No Child Left Behind Act, the Barack Obama administration 
accepted applications for waivers of the deadline in 2011. The following year 
waivers were given to states that reformed their academic standards and 
established plans for improving poorly performing schools and for evaluating 
the effectiveness of teachers and principals (No Child Left Behind, 2016). 
In 2009, the results from the 2007 Trends in Math and Science Study 
(TIMSS) – assessments given to fourth and eighth grade students in 59 
countries and eight other jurisdictions – confirmed that students in Asia were 
at the top of the world in math and science achievement. The results caused 
U.S. Secretary of Education Arne Duncan to make an establishment of world 
class standards and assessments a hallmark of the $4.35 billion “Race to the 
Top” initiative that President Barrack Obama established as a one-time fund 
to spur reform (“Education: Year in Review”, 2009). 
With President Barack Obama’s initiative to help push reform, the 
“Race to the Top” was meant to provide more federal funding for schools to 
improve education and be able to have assessments to keep track of progress 
(“Education: Year In Review”, 2009). 
In order to be eligible for Race to the Top money, states had to affirm 
that they were working to develop world-class standards and assessments, 
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introduce data systems that would be able to track the progress of individual 
students and link those students to their teachers, allow the establishment of 
charter schools, and rehabilitate the country’s 5,000 lowest-performing 
schools (“Education: Year in Review”, 2009). 
 With the current standardized testing laws, states must maintain test 
scores to continue functioning and avoid closure. “A state in danger of 
flunking the common assessments is a state potentially willing to pay big 
dollars to firms that could help turn academic performance around” 
(Tomassini, J., 2012). The market for education companies heads toward “big 
performance gaps”. The companies pinpoint states that have increased funding 
with the need for improved test scores. 
In the last four years, the commercial education market has grown 
significantly. The fastest growing segment was instruction and services. 
“Companies like the virtual learning providers K12 Inc., and Connections 
Academy, or the publishers-turned-service-providers Pearson and Houghton 
Mifflin Harcourt, fit that bill” (Tomassini, J., 2012). According to Jason 
Tomassini (2012), companies have two ways of taking advantage of business 
opportunities in schools. A vendor can offer a product or service that is 
proven to improve test scores or can make money without providing any 
accountability. For vendors, thorough accountability is expensive because it 
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requires a lot of product development, third-party research, and a close 
relationship with school districts. From the customer point of view, schools 
may struggle with implementing new products and may not see the vendor’s 
intended results (Tomassini, J., 2012). Schools get taken advantage of because 
of these reasons. “We have to help states determine what’s a quality 
implementation and what’s not (Tomassini, J., 2012).” For this reason, 
schools (teachers and administrators in particular) should not just receive, 
but demand proper training when districts want to implement new programs, 
especially those that change the function and instruction within that system. 
Although global assessments show top-ranking scores for students from 
Asia, it comes at a very heavy price that even they are trying not to pay. 
“‘You Americans see a bright side of the Korean system,’ Education Minister 
Lee Ju-ho tells me, ‘but Koreans are not happy with it’” (Ripley, A., 
2011). South Korea has started to enforce a curfew to reduce the country’s 
use of private, after-hour tutoring academies, called hagwons. The government 
is even paying citizens bounties to turn in violators. The hagwon crackdown is 
“one part of a larger quest to tame the country’s culture of educational 
masochism” (Ripley, A., 2011). 
At both local and national levels, South Korean politicians are trying 
to change school-testing and university admission policies to reduce student 
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stress and reward other things like creativity. According to Amanda Ripley, 
who visited a South Korean school when she wrote her article, she saw 
classrooms in which a third of the students were asleep while the teacher 
continued lecturing. Ripley stated that it was backwards logic where you can 
sleep in class and stay up late studying. “‘One-size-fits-all, government-
led uniform curriculums and an education system that is locked only onto the 
college-entrance examination are not acceptable,’ President Lee Myung-bak 
vowed at his inauguration in 2008” (Ripley, A., 2011). Even education 
reformers in Asia realize the faults in a testing-focused system and are 
pushing for schools to become more “American” (Ripley, A., 2011). 
In Ripley’s article, she mentions that South Korean leaders worry about 
its rigid system and how it does not nurture innovation and says it causes 
economic growth to stall. The leaders also mention that fertility rates will 
continue to decline as families feel the pressure of paying for all the 
tutoring. “In 2010, 74% of all students engaged in some kind of private 
after-school instruction, sometimes called shadow education, at an average 
cost of $2,600 per student for the year. There are more private instructors in 
South Korea than there are schoolteachers, and the most popular of them make 
millions of dollars a year from online and in-person classes” (Ripley, A., 
2011). 
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To keep up with these “superior testing nations”, the United States 
has put more emphasis on standardized testing with laws such as the No Child 
Left Behind Act. Without intending to, the United States could follow the same 
trend as South Korea where law enforcement needs to arrest adults for teaching 
students after 11 p.m. In comparison, Finland is the only European country to 
routinely perform as well as South Korea on the test for 15-year-olds 
conducted by the Organization for the Economic Co-operation and Development. 
Finland spends less per pupil for both public and private spending combined 
than South Korea with only 13% of Finnish students taking after-school lessons 
(Ripley, A., 2011). 
In Finland, students only have to take a national exam to enter a 
university (Morgan, H., 2014). Since the 1970s, Finland has used a system 
called peruskoulu, a nine-year compulsory system. Students receive the same 
learning content for the first six years and are free to choose a few subjects 
the last three years. “After completing peruskoulu, 95% students pursue 
noncompulsory upper-secondary education and have the option to choose between 
general or vocational education” (Morgan, H., 2014). Students are not 
committed to the upper-secondary education and can switch between the general 
and vocational education. 
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In Hani Morgan’s article, he states that counseling, teacher 
preparation and open-ended assessments are what create Finland’s superior 
academic performance (2014). The guidance and counseling was designed to help 
students make the appropriate choice when pursuing upper-secondary education. 
Finland’s counseling program contributes to the country’s high graduation 
rates and helps students make connections between schooling and employment 
(Morgan, H., 2014). 
When reforming to its current system, Finland needed a new type of 
teacher to adapt to the new combined teaching style for the first six years of 
the education system. The teachers needed to be able teach students a wider 
variety of subjects and students. Teacher preparation was reformed and created 
the current rigorous teacher education program (Morgan, H., 2014). Finland’s 
learning environment was also altered by utilizing open-ended assessments in 
both second and ninth grade. The assessments are not used to track or punish 
students. The goal of the assessments is to support learning “Educators in 
Finland do not believe that frequent testing and stronger accountability will 
increase student learning, but could create opportunities for biased teaching, 
which may raise test scores with little learning” (Morgan, H., 2014). 
At Abingdon Elementary School in Virginia, Matthew Tosiello’s third 
grade science class is an example of Virginia’s move away from standardized 
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testing. In February 2015, a Virginia law eliminated a handful of mandatory 
standardized tests in public schools. In place of the old exams, the law asked 
teachers to perform alternative assessments. The assessments would be 
performance-based projects that monitored students’ progress. “‘It’s a 
more appropriate way of looking at a student’s growth,’ explained Joanne 
Uyeda, the principal at Abingdon Elementary. ‘It’s more authentic’” 
(Edwards, H.S., 2015).  
Sir Ken Robinson, a supporter of creativity in schools, said: 
We don’t organize our days in 40 minute bits and pieces and blow 
whistles at home and move on to the next thing. We just do that in 
schools. And it gets in the way of learning very often. We don’t 
sit people in desks all day long when they’re at home and get them 
to fill out multiple-choice tests. It’s been reinforced by this 
testing mania (“Education has to be a ‘Human Business’”, 2015). 
 
Today, states still follow the mandatory format for standardized 
testing. Individually, states are progressively going towards other methods to 
appropriately assess student academic progress. The progressive methods do not 
punish students and teachers based on test scores that could be flawed to 
begin with. This brings me to alternative methods of teaching and learning 
assessments used by schools around the world, such as the methods used at the 
Shreyas Foundation in Ahmedabad, India. For example, Shreyas uses Montessori 
pedagogy as their primary method of learning. “Maria Montessori believed that 
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children are capable of making responsible choices and that their choices 
reveal needs” (Williams, N., 2000). Williams (2000) makes that case that the 
necessary functions of democracy, civic engagement, and inclusion are all 
direct outcomes of the Montessori system of learning. When comparing 
Montessori to traditional education, Williams says, “Children wait for the 
teacher to take them to the next subject, or move to the next level” 
(Williams, N., 2000). Whereas Shreyas tries to integrate subjects in order to 
encourage students to push beyond their limits and look outside of classroom 
material to learn more and reinforce subjects while allowing the students to 
participate, express themselves more freely, and gain true understanding and 
mastery of subject matter.  
International Education and US Education Reform 
International education is a growing field with many professionals and 
organizations focusing primarily on higher education and study abroad. It is 
becoming an increasingly important field, yet it does not get the attention it 
needs and deserves from policy makers and professionals in education. 
According to the Institute of International Education’s (2015) Open Doors 
data report, as of the 2012/2013 academic year, only 9% of undergraduate 
students studied abroad before graduation. While this number is at an all-time 
high, it’s important to note that the majority of students (53%) studied in 
other western nations (London, Spain, etc). In total, less than 20% percent of 
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students studied in either Africa or Asia. The aim of organizations like IIE 
are to increase the number of students studying abroad, especially to non-
traditional destinations. The initiatives currently being introduced within 
the international education field have been ambitious, but somewhat myopic 
because they do not involve the strategic targeting of “future” study abroad 
students (i.e. primary school students). “To future generations, Americans’ 
current educational myopia is likely to appear, at best, a negligent failure 
to anticipate and meet the needs of the nation and its citizens. And for the 
sake of those future generations, the short-sighted practices and parochial 
policies that have delayed significant improvement in the nation’s 
educational advancement must change” (Alliance for Excellent Education, W. 
D., 2009). 
This is not to say that all professionals within IE agree wholeheartedly 
with the direction of some of these initiatives. In spite of the amount of 
research that supports education reform measures such as those which I am 
discussing, policies are still being passed by lawmakers who are not, nor have 
ever been, educators. Even more troubling is that education programs 
frequently experience budget cuts, especially in the wake of changing 
political climates. Croft, Roberts, and Stenhouse (2016) explain that while 
one political agenda may prepare an initiate for forward progression, another 
administration’s agenda can create an environment of regression.  
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Research on one-way immersion programs have shown that students do not 
always acquire native-like language skills, even after the student has been 
schooled through the K-12 system (Tedick p. 6, 2011).  However, other studies 
have also shown that language immersion programs do improve a child’s 
cognitive ability and therefore, their potential learning advantages (Anne-
Catherine, 2013). This is where internationally-focused programs can really 
change the face of education in the US and, subsequently, that of the 
International Education field. By carefully reconstructing the approach to 
immersion and authenticity, an internationally-focused curriculum would, 
ideally, contribute to improved understanding of cultures, as well as 
cognitive growth, by focusing less on language fluency at earlier ages and 
more on comprehension and integration of cultural norms and psychology of 
foreign cultures. Also, by focusing more on the development of verbal and 
cognitive skills, the student would become more accustomed to recognizing 
different patterns of speech and communication, improving their ability for 
comprehension in other areas of study, as well. International Education does 
not exclusively pertain to cultures or intercultural learning. Rather, it 
includes issues that are experienced by different countries. It is almost akin 
to Global Education, where emphasis is placed on issues that involve everyone 
(climate change, wealth/income inequality, etc.) but is focused on the needs 
or problems within a specific country and affects its interaction with other 
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countries. Examples of this might be human rights issues or gender inequality 
issues. Thus, the curriculum reforms I am advocating for would include focus 
on human rights and women’s rights and inclusion, as well as inclusion of 
minorities. I believe that women are the future of peacebuilding and global 
governance. Yet, at the moment, women worldwide are largely left out of the 
conversations on global issues. “Women are adept at mobilizing diverse groups 
for a common cause. They often work across ethnic, religious, political, and 
cultural divides to promote peace” (Institute for Inclusive Security, 2015). 
We cannot just expect people to open their eyes. We must open their eyes for 
them by educating, motivating and empowering women to take initiative in 
pursuing leadership roles. This will empower female and minority students to 
push beyond the expectations of privileged groups, and instill a meaningful 
theoretical, as well as applicable, understanding of human rights, as outlined 
by the United Nations’ Article 2.2 (Froman, 2015). Programs like the IB, 
which are prestigious, world-renowned programs that are shining examples of 
what education should be. IB programs are not exempt from criticism, but are a 
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Research Question 
Should internationally-focused curricula be included in US primary 
education reform efforts?  
 
Method 
Participants, Materials and Procedures 
To collect data, I conducted desk research and an anonymous survey of 63 
total applicants through social media. I built the survey using the 
SurveyMonkey platform and administered it through Facebook. My sample 
consisted of adults who may or may not have studied abroad, as well as 
attended primary and/or secondary school in a foreign country as to determine 
what, if any, impact the exposure to international learning/living has had on 
their lives and how it affected their interest in international education. The 
survey included questions that were multiple choice, weighted, or open-ended. 
The participants ages ranged from 18 to over 60 years old. Participants from 
roughly 9 different countries participated in the survey. I also interviewed 
professionals in the fields of education, international education, bilingual 
education and other internationally-focused schools and programs to develop a 
clear understanding of the current educational landscape from multiple 
perspectives. Through the interviews, I attempted to address the importance of 
the cultural literacy, intercultural awareness, and omni-cultural presence 
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that will, in my opinion, change the way we approach education. The 
interviewees were asked about their programs and experience, what works, what 
does not, what things they would like to see changed, and how best to bring 
about these changes, amongst other questions. I will also examine a case study 
of Rainier Beach High School in Seattle, Washington. This case study was 
selected specifically to demonstrate the effectiveness of internationally-
focused programs and to discuss some of the shortcomings and current struggles 
faced by them, and how the successes of programs like IB can be replicated and 
scaled into primary education reform efforts. The research, surveys and 
interviews will be conducted and analyzed over the period of roughly one 
month. The data collected will be presented through a mixture of quantitative 
and qualitative analysis.  
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Results 
Quantitative Analysis 
Of the 63 participants, 20 (32%) never participated in a study abroad 
program. Of the 43 (68%) participants that had studied abroad, their 
experiences ranged from several weeks to several years (figure 1). When asked 
how well they were prepared for their study abroad, 15 participants responded 
that they were neither well prepared nor ill-prepared and 4 participants 
responded that they were not well prepared. When asked how familiar they were 
with the cultures they visited before their study abroad experience, 5 
participants responded they were neither familiar nor unfamiliar, 13 were not 
very familiar, and 2 were not at all familiar with the culture. Yet, when 
asked about their overall experience, 24 participants reported having an 
excellent experience, 16 reported a very good experience, and 2 reported 
neither a good nor bad experience.  
When asked in which grade did the participants begin learning about the 
countries in which they’ve studied, 9 reported beginning in elementary 
school, 7 reported beginning in middle school, 14 reported beginning in high 
school, and 15 reported beginning in college. When asked about how much was 
taught about foreign cultures in primary school, 15 participants responded 
neither a lot nor a little, 14 reported not much, and 8 reported none. When 
asked about how much was taught about foreign cultures in secondary school, 18 
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participants reported neither a lot nor a little, 4 reported not much, and 1 
reported none. Participants were asked if they thought international education 
(not study abroad) should be introduced to students in primary school. Of the 
51 participants that responded to this question, 48 said yes, while 3 said no.  
Of these 51 participants, 1 participant was 18-19 years old, 21 were 20-
29 years old, 14 were 30-39 years old, 9 were 40-49 years old, 3 were 50-59 
years old, and 3 were 60 or older. When asked demographic information, 40 
participants identified as White/Caucasian, 5 identified as Black/African 
American, 4 identified as Asian/Pacific Islander, 3 identified as 
Latino/Hispanic, 2 identified as Middle Eastern, and 1 identified as 
Alaskan/Native American.  
Qualitative Analysis 
In the survey, participants were asked to elaborate on their study 
abroad experiences. 13 participants responded to this inquiry. Each 
participant spoke about their experience and what brought them to that country 
and/or their experience leading up to it. All participants expressed high 
satisfaction in their respective programs. The survey also asked participants 
to elaborate on their experiences in primary and secondary schools, as well as 
any discriminatory practices they perceived or experienced. The survey 
participants (36) who responded to this question attended school in different 
countries, but some had similar experiences. Several US students and a Kurdish 
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student reported experiencing discrimination based on the color of their skin 
(or other race-dominant features) or the language they spoke, while others 
experienced discrimination based on their socio-economic status. One student, 
who reported attending both public and private high schools, expressed their 
concern that their private school seemed to be disproportionately 
White/Caucasian. One participant reported experiencing extreme racial tension 
in their secondary school, even having been exposed to marches of the Ku Klux 
Klan (KKK). Overall, most participants reported benefiting from white 
privilege, while all participants expressed a desire to learn more about other 
cultures.  
When the participants were asked what they wish they had learned before 
leaving secondary school, responses included unique cultural practices, 
exposure to languages other than Spanish, accurate world history about the 
colonization of Africa, more geography and politics of other countries, better 
understanding and appreciation of diversity, more cultural enrichment 
activities, the importance of inclusion and privilege, less Euro-centric 
curriculum, more about other religions, global issues, and an earlier start to 
learning foreign languages. In sorting through these responses, it was very 
interesting to see that, much like life, there were so much diversity in the 
answers of the participants and the reasons were all their own. However, 
almost every responding participant expressed a feeling of need for 
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internationally-focused teaching. When asked if international education (not 
study abroad) should be introduced in primary school, each participant gave 
reasons why it should. Some of the responses were as follows: 
“The world is now a global village. The earlier an individual starts to learn 
about other cultures the better; he or she is most likely to reason with 
diversity as compared to someone who encountered cultural diversity at 
university level of education” 
“It enriches learning and it helps build curiosity about other cultures as 
well as tolerance for new cultures.” 
“Good time, developmentally, to begin to understand plurality of people and 
lives.” 
“It helps keep the population educated about what's happening outside their 
own bubbles/comfort zones.”  
“To enhance their cultural competence, awaken their curiosity, make them open 
and receptive of other cultures.”  
“Because it exists and should be incorporated into student learning. 
Otherwise an opportunity is missed.”  
“We need to broaden the minds of our children.”  
“I think kids need to learn early on about other cultures and countries in 
order to be more knowledgeable about these countries and cultures later in 
life and not think (for example) that Italy is in France or French people 
smell, etc.”  
“The more aware you are at a younger age, the more important it becomes to 
you.”  
“Xenophobia is a huge issue in the USA. The earlier children are introduced 
to other countries' realities, the better.”  
“Our future depends on it!!”  
By introducing International Education at the elementary level, we can 
begin taking a bottom-up approach to getting our students involved in the 
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world. Rather than waiting until they are nearly looking for jobs to get them 
involved in global issues, make them fully aware of those global issues. This 
changes the narrative within education from “what do you want to be when you 
grow up?” to “what problem do you want to solve when you grow up?” By 
helping our students focus on the open-ended problems facing humanity rather 
than a dead-end goal of getting a job, we allow them to become the innovators 
and job-creators of tomorrow. By promoting cultural engagement, we are 
enabling our youth to dissect and internalize the thoughts and feelings of 
cultures other than their own. This gives them a more intimate knowledge of 
the pains and struggles and realities of those from other cultures, and 
teaches an invaluable lesson about empathy. Finally, by moving away from the 
current rigid curriculum and standardized testing that values statistics over 
true education and doesn’t allow much creative freedom for the students or 
the teachers, we can build classrooms and learning environments where children 
can feel comfortable being themselves, expressing their creativity as well as 
their understanding of course materials, and growing with the ability to think 
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Case Study 
With a reputation for being one of the worst schools in Seattle and 
needing a quick turn-around, Rainer Beach High School was well behind other 
schools in Seattle in graduation rates. Many parents, frustrated and 
discouraged by the school’s poor academics, were willing and ready to pay for 
private schools for their children. That was, until they made the decision to 
adopt the International Baccalaureate Program Curriculum, a gamble considering 
the school’s reputation as a producer of star athletes rather than serious 
scholars. A reform process that would typically take almost a decade in the 
current US education system, which includes increases in enrollment, 
graduation rates, and students attending college, was made possible because of 
the rigorous nature of the IB Program (Stunning surge, 2015). Since 2011, with 
the help of the IB curriculum, Rainer Beach High School has transformed itself 
from the worst public high school in Seattle to a serious producer of 
scholarly students. If you look at figure 1, you will see the change in 
graduation rate at Rainer Beach High School in comparison to the entire 
Seattle school district after implementation of the International 
Baccalaureate Program. Some students of Rainier Beach High School feel that, 
without the IB Program, they would not have even finished high school, let 
alone consider college.  
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Discussion 
I feel that U.S. education currently places far too great an emphasis on 
standardized testing. These one-size-fits-all tests give little indication of 
a person’s true abilities and, instead, show only that some students may or 
may not have the aptitude to memorize and regurgitate information. By putting 
so much pressure on teachers and students to achieve higher standards while 
simultaneously limit the quality of the content being learned and not teach 
students how to think for themselves, we are robbing teachers and students, 
alike, of their creativity, passion, and motivation for learning. Standardized 
tests reinforce the notion that there is only one way to think or solve a 
problem and that translates into the way we live and govern ourselves. If the 
U.S. wants to be truly competitive in this era of globalization, we must move 
away from standardized testing and move in the direction of systems like 
Montessori and other holistic pedagogical approaches that allow our students 
the flexibility to discover and utilize new or multiple methods of solving 
problems on their own, to understand and adapt to other cultures, and the 
reasonability to work with people with different opinions than their own.   
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 It is my strong opinion, based on my research, that introducing our 
students to global issues through international curriculum not only enhances 
their learning and motivates them to continue learning, but doing so at the 
elementary level will improve cognitive ability, understanding of different 
people and cultures, and create generations of well-educated, proactive global 
citizens. My argument demonstrates, very simply, what steps we can take to 
make this a reality. However, for these changes to have a meaningful impact on 
US education reform efforts, we must make sure that access to quality 
education is included and the issues faced by the global society is involved 
in implementation. By increasing students’ exposure to global issues through 
international education, we can more effectively engage future generations in 
increasing awareness about those issues and work with them to resolve them. A 
learning environment, coupled with exposure to foreign cultures and languages 
would improve cognitive development. Along with increased multicultural 
teamwork, we can produce students with better social skills who better 
understand the differences between different culture and are, therefore, more 
willing and able to accept those differences. In the long-term, I strongly 
believe this will produce generations of well-informed, proactive global 
citizens. 
INTERNATIONALLY-FOCUSED CURRICULA 34 
Limitations of Study 
Time, first and foremost, was always against me during our very short 
research period. Given more time, I would have liked to ensure that my survey 
was a bit more demographically balanced. By this, I mean I would have liked 
more participants of different ethnicities. As you can see from the results of 
the survey, a large majority of participants, while random and anonymous, were 
white. After seeing some of the results of the survey, I would also have 
changed some of the questions to better connect them to my argument. I also 
would have liked more time to become familiar with the survey platform so I 
could better graph and organize the survey data.  
 
Brief Discussion on Sustainable Development 
 One common issue that I have come across in my research and my time as 
an educator is that of access. Within the development field, we frequently 
talk about providing or increasing access to education, resources, and a 
plethora of other basic human needs and rights of which a large human 
population are left deprived. As a professional in development, it is my aim 
to help increase access to education, especially those that promote the ideas 
of global citizenship and mutual understanding between people of all cultures. 
I have mentioned one issue with the IB programs are that they are largely 
exclusive due to their high price tag or lack of support from local or state 
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governments, which leaves many school districts unable to participate in such 
programs. When discussing the future of education, what is crucial to bring to 
the conversation is how we can make programs, especially those that focus on 
international education, more accessible and fair to a wider range of students 
amongst varying demographical areas. This is a not just an education issue, 
but a social justice issue. 
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Annex I: Survey Results 
International Education Experience 
Have you ever participated in a study abroad program? 




Yes 68.3% 43 
No 31.7% 20 
answered question 63 
skipped question 0 
 
In which city/country did you study? (Please list all that apply) (If Not Applicable, please 
enter N/A) 
Answer Options Response Count 




skipped question 4 






1 Jul 2, 
2016 
United States 
Have you ever participated in a study abroad program?
Yes
No
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7:32 
PM 



















Zacatecas and Chachihuites, Mexico; San Jose, Costa Rica; 
Quetzaltenago, Guatemala; Copan, Honduras; San Juan del Sur, 
Nicaragua; Santo Domingo, Dominican Republic; San Sebastian, Spain; 
Montevideo, Uruguay; Olinda and Rio de Janeiro, Brazil; Quito and 
Cuenca, Ecuador; Porto, Lisboa, and Faro, Portugual; 




Bilbao, Spain & Buenos Aires, Argentina & Coban, Guatemala 




Panama City, Panama 




Czech Republic, Slovakia, Hungary 















12 Jun 26, 
2016 
Accra, Ghana & Kumasi, Ghana 
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8:45 
PM 














New Zealand, Greece, Italy, Scotland, England, Ireland  




Caen, France; Istanbul, turkey  




England, England, Germany, 














Merida, Mexico. Ascoli Piceno, Italy. 




Cairo, Egypt; Palestine/Israel, Jordan, Syria and Turkey 




Saint Petersburg, Russia 
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South Africa  




Mexico, Chile and Costa Rica 














Puntarenas, Costa Rica  





35 Jun 26, 
2016 
Costa Rica  
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1:46 
AM 














Bodh Gaya, India and Sydney, Australia 




Russia, France, Morocco 


































Regensburg, Germany; Prien, Germany; Göttingen, Germany; Darmstadt, 
Germany 
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Paris & London 




Winchester, England, UK 









Japan, India, Japan 



















Japan, Taiwan, China and Thailand 




Ahmedabad, Gujarat, India 





58 Jun 25, 
2016 
Peru 
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7:52 
PM 






For how long did you study in that country/those countries? (If Not Applicable, please 
enter N/A) 
Answer Options Response Count 
  59 
answered question 59 
skipped question 4 






1 Jul 2, 
2016 
7:32 PM 
Approaching one year 













5 Jun 27, 
2016 
7:39 PM 
1-3 weeks in each place for a total of about 6 months overall. 
6 Jun 27, 
2016 
4:32 PM 
5 weeks & 9 weeks & 2 weeks 
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15 Jun 26, 
2016 
6:43 PM 
New Zealand for a full semester; the others were short-term programs 
ranging from 1.5-4 weeks each  
16 Jun 26, 
2016 
5:07 PM 
6 months, 1 month  
17 Jun 26, 
2016 
4:52 PM 
1 year, 6 months, 2 months, 








20 Jun 26, 
2016 
2:33 PM 
2 semesters. 5 week summer. 
21 Jun 26, 
2016 
2:09 PM 
4 months total (Most time in Egypt. Spent 2 weeks in Palestine/Israel 
and then another 3 weeks traveling and studying through Jordan, Syria 
and Turkey.  








24 Jun 26, 
2016 
Two years 
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11:36 
AM 




















30 Jun 26, 
2016 
2:42 AM 
Three months, six months, three months  
31 Jun 26, 
2016 
2:35 AM 
One-week faculty-led trip 
32 Jun 26, 
2016 
2:34 AM 
1 year (2semesters) 
33 Jun 26, 
2016 
2:09 AM 
8 weeks  
34 Jun 26, 
2016 
2:07 AM 
2 semesters, 9 months 
35 Jun 26, 
2016 
1:46 AM 
3 months  













 1 semester in each place 
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1 semester, February-May 
50 Jun 25, 
2016 
One year 
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10:04 
PM 
51 Jun 25, 
2016 
9:47 PM 
Two Weeks, Two Weeks, 5 Months 








54 Jun 25, 
2016 
8:10 PM 
Summer; academic year 
55 Jun 25, 
2016 
8:00 PM 
1 semester in total; latter 2-3 months spent in Thailand studying and 
living with a family 




































  4 18 5 13 2 16 2.79 58 
answered question 58 
skipped question 5 
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  24 16 2 0 0 16 1.48 58 
answered question 58 
skipped question 5 
 

























  4 19 15 4 0 16 2.45 58 
answered question 58 
skipped question 5 
 
























  9 7 14 15 2.78 45 
Other (please specify) 11 
answered question 45 
skipped question 18 
 
If you would like to elaborate on some of your answers or share some of your experience 
abroad, please do so in the comment box below. 
Answer Options Response Count 




skipped question 48 










I want to highlight that I am an international student in the US therefore I 
consider my current program as "study abroad" since I am away from my 
country of origin. 
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My experience has been in short intervals and involved immersion 
Spanish and Portuguese.  These study abroad programs were all done as 
an adult. 




Never studied abroad but it'd be lit  









I only studied there 1 year, but went back to teach there 2 more years. 




I grew up outside the US and attended international schools so was 
exposed to different cultures and nationalities  from the start of going to 
school. 




Elementary school was for France, Middle School for Russia, and adult 
age for Morocco (I dated a Moroccan). I had probably heard of all three 
countries by middle school.  




This was a summer student ambassador program. I didn't take courses, but 
it was a trip provided by a neighboring high school (not my high school) 
that selected French students with the highest grades. 




I participated in the Michigan Wisconsin study abroad program in Aix en 
Provence France. We took classes at the University of Aix-Marseille 
along with French students. It was terrific. Included a resident director 
plus visiting american director.lots of cultural experiences built in. Full 
year. I was a french major but there were musicians, art historians, 
political scientists, historians in the group. Life changing. 




I think for the short programs I never left the 'honey moon' phase which I 
think has some impact. 




My Belgium experience was supposed to be for one semester but I made 
arrangements to be able to stay on a a second semester. 




Level of familiarity prior to going was more specifically related to 
language study and reading of Chinese literature. I was well prepared I 
would say due to a thorough pre-departure orientation. The experience 
was not only of the local culture but also experience as traveling as part of 
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a group with faculty during the 1st half; and then living with a family in 
Chiang Mai in the latter half -- so various facets of the total experience.  




M&E Field Course at SIT. I did not end up needing much preparation 
before the course because I was put up in a very easy-to-adapt-to location: 
the House of MG is a very fancy hotel with all the amenities I am 
accustomed to in the US. I spent much of my time with peers and was not 
required to interact for extended periods of time with locals, except as a 
guest for two nights in a village in Gujarat. Even when I was there, I was 
accompanied by two classmates, further buffering me from cultural 
interaction. 




Study abroad was not through university but through outside group 




I feel that I knew a lot about the architecture of Istanbul and some about 
the religion, but I knew very little of the overall country context of Turkey 
as a whole and implications in modern day politics.  
 
In which country/countries did you attend 
Elementary/Primary School? 
Answer Options Response Count 
  49 
answered question 49 
skipped question 14 
   
Number Response Date Response Text 
1 Jul 2, 2016 7:44 PM Liberia 
2 Jul 1, 2016 4:38 AM Sudab 
3 Jun 27, 2016 7:43 PM USA 
4 Jun 27, 2016 4:33 PM USA 
5 Jun 27, 2016 2:07 PM USA 
6 Jun 27, 2016 5:18 AM USA 
7 Jun 27, 2016 2:03 AM USA 
8 Jun 26, 2016 11:35 PM Turkey 
9 Jun 26, 2016 8:53 PM USA 
10 Jun 26, 2016 8:32 PM Jordan, USA 
11 Jun 26, 2016 6:45 PM USA  
12 Jun 26, 2016 5:08 PM USA  
13 Jun 26, 2016 3:01 PM Nigeria 
14 Jun 26, 2016 2:37 PM USA 
15 Jun 26, 2016 2:34 PM USA 
16 Jun 26, 2016 1:37 PM USA 
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17 Jun 26, 2016 1:01 PM US 
18 Jun 26, 2016 7:41 AM US 
19 Jun 26, 2016 4:35 AM USA, Thailand  
20 Jun 26, 2016 3:39 AM United States of 
America 
21 Jun 26, 2016 2:47 AM United States  
22 Jun 26, 2016 2:45 AM US 
23 Jun 26, 2016 2:36 AM USA 
24 Jun 26, 2016 2:26 AM USA 
25 Jun 26, 2016 2:09 AM US 
26 Jun 26, 2016 1:52 AM USA 
27 Jun 26, 2016 1:26 AM Korea/usa 
28 Jun 26, 2016 1:00 AM USA 
29 Jun 26, 2016 12:32 AM Netherlands 
30 Jun 26, 2016 12:09 AM US 
31 Jun 26, 2016 12:03 AM U.S. 
32 Jun 25, 2016 11:49 PM Venezuela, USA 
33 Jun 25, 2016 11:48 PM Usa 
34 Jun 25, 2016 11:40 PM United states 
35 Jun 25, 2016 11:03 PM United States 
36 Jun 25, 2016 10:53 PM USA 
37 Jun 25, 2016 10:47 PM USA 
38 Jun 25, 2016 10:36 PM USA 
39 Jun 25, 2016 10:31 PM USA 
40 Jun 25, 2016 10:28 PM United States 
41 Jun 25, 2016 10:26 PM US 
42 Jun 25, 2016 10:08 PM US 
43 Jun 25, 2016 9:50 PM US 
44 Jun 25, 2016 8:40 PM Egypt  
45 Jun 25, 2016 8:16 PM USA  
46 Jun 25, 2016 8:08 PM USA 
47 Jun 25, 2016 8:08 PM US 
48 Jun 25, 2016 7:54 PM USA 
49 Jun 25, 2016 7:52 PM USA 
 
If attended in the US, which state? (If not applicable, please 
skip this question) 
Answer Options Response Count 
  42 
answered question 42 
skipped question 21 
   
Number Response Date Response Text 
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1 Jun 27, 2016 7:43 PM Oregon 
2 Jun 27, 2016 4:33 PM VA 
3 Jun 27, 2016 2:07 PM RI 
4 Jun 27, 2016 5:18 AM Ohio 
5 Jun 27, 2016 2:03 AM New Jersey 
6 Jun 26, 2016 8:53 PM Pennsylvania 
7 Jun 26, 2016 8:32 PM California 
8 Jun 26, 2016 6:45 PM Massachusetts 
9 Jun 26, 2016 5:08 PM Wisconsin  
10 Jun 26, 2016 2:37 PM Florida 
11 Jun 26, 2016 2:34 PM New Hampshire 
12 Jun 26, 2016 1:37 PM California 
13 Jun 26, 2016 1:01 PM Florida 
14 Jun 26, 2016 7:41 AM WA 
15 Jun 26, 2016 4:35 AM California, Vermont  
16 Jun 26, 2016 3:39 AM Maryland 
17 Jun 26, 2016 2:47 AM Alaska 
18 Jun 26, 2016 2:45 AM New Jersey 
19 Jun 26, 2016 2:36 AM Illinois 
20 Jun 26, 2016 2:26 AM Michigan 
21 Jun 26, 2016 2:09 AM MD 
22 Jun 26, 2016 1:52 AM MI 
23 Jun 26, 2016 1:26 AM New jersey 
24 Jun 26, 2016 1:00 AM CT 
25 Jun 26, 2016 12:09 AM Vermont 
26 Jun 26, 2016 12:03 AM CT 
27 Jun 25, 2016 11:49 PM Texas 
28 Jun 25, 2016 11:48 PM Ct  
29 Jun 25, 2016 11:40 PM New jersey 
30 Jun 25, 2016 11:03 PM New York 
31 Jun 25, 2016 10:47 PM New Jersey 
32 Jun 25, 2016 10:36 PM Minnesota 
33 Jun 25, 2016 10:31 PM Pennsylvania and 
Michigan 
34 Jun 25, 2016 10:28 PM New Hampshire 
35 Jun 25, 2016 10:26 PM NY 
36 Jun 25, 2016 10:08 PM Illinois 
37 Jun 25, 2016 9:50 PM NY 
38 Jun 25, 2016 8:16 PM New York 
39 Jun 25, 2016 8:08 PM Chicago, IL 
40 Jun 25, 2016 8:08 PM Connecticut 
41 Jun 25, 2016 7:54 PM CT 
42 Jun 25, 2016 7:52 PM Virginia, North 
Carolina 
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In which country/countries did you attend High 
School/Secondary School? 
Answer Options Response 
Count 
  49 
answered question 49 
skipped question 14 
   
Number Response Date Response 
Text 
1 Jul 2, 2016 7:44 PM Sierra Leone 
2 Jul 1, 2016 4:38 AM Sudan 
3 Jun 27, 2016 7:43 PM USA 
4 Jun 27, 2016 4:33 PM USA 
5 Jun 27, 2016 2:07 PM USA 
6 Jun 27, 2016 5:18 AM USA 
7 Jun 27, 2016 2:03 AM USA 
8 Jun 26, 2016 11:35 PM Turkey 
9 Jun 26, 2016 8:53 PM USA 
10 Jun 26, 2016 8:32 PM Egypt, 
Jordan 
11 Jun 26, 2016 6:45 PM USA  
12 Jun 26, 2016 5:08 PM USA  
13 Jun 26, 2016 3:01 PM Nigeria 
14 Jun 26, 2016 2:37 PM USA 
15 Jun 26, 2016 2:34 PM United 
States 
16 Jun 26, 2016 1:37 PM USA 
17 Jun 26, 2016 1:01 PM US 
18 Jun 26, 2016 7:41 AM US 
19 Jun 26, 2016 4:35 AM USA  
20 Jun 26, 2016 3:39 AM USA 
21 Jun 26, 2016 2:47 AM United 
States  
22 Jun 26, 2016 2:45 AM US 
23 Jun 26, 2016 2:36 AM USA 
24 Jun 26, 2016 2:26 AM USA 
25 Jun 26, 2016 2:09 AM US 
26 Jun 26, 2016 1:52 AM USA 
27 Jun 26, 2016 1:26 AM Usa 
28 Jun 26, 2016 1:00 AM USA 
29 Jun 26, 2016 12:32 AM Netherlands 
30 Jun 26, 2016 12:09 AM US 
31 Jun 26, 2016 12:03 AM U.S. 
32 Jun 25, 2016 11:49 PM USA 
33 Jun 25, 2016 11:48 PM Usa 
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34 Jun 25, 2016 11:40 PM United states 
35 Jun 25, 2016 11:03 PM United 
States 
36 Jun 25, 2016 10:53 PM USA 
37 Jun 25, 2016 10:47 PM USA  
38 Jun 25, 2016 10:36 PM USA 
39 Jun 25, 2016 10:31 PM USA 
40 Jun 25, 2016 10:28 PM United 
States 
41 Jun 25, 2016 10:26 PM US 
42 Jun 25, 2016 10:08 PM USA 
43 Jun 25, 2016 9:50 PM US 
44 Jun 25, 2016 8:40 PM Egypt  
45 Jun 25, 2016 8:16 PM USA 
46 Jun 25, 2016 8:08 PM USA 
47 Jun 25, 2016 8:08 PM US 
48 Jun 25, 2016 7:54 PM USA 
49 Jun 25, 2016 7:52 PM USA 
 
If attended in the US, which state? (If not applicable, please 
skip this question) 
Answer Options Response Count 
  42 
answered question 42 
skipped question 21 
   
Number Response Date Response Text 
1 Jun 27, 2016 7:43 PM Oregon 
2 Jun 27, 2016 4:33 PM VA 
3 Jun 27, 2016 2:07 PM MA 
4 Jun 27, 2016 5:18 AM Ohio 
5 Jun 27, 2016 2:03 AM New Jersey  
6 Jun 26, 2016 8:53 PM North Carolina 
7 Jun 26, 2016 6:45 PM Massachusetts  
8 Jun 26, 2016 5:08 PM Wisconsin  
9 Jun 26, 2016 2:37 PM Florida 
10 Jun 26, 2016 2:34 PM New Hampshire 
11 Jun 26, 2016 1:37 PM California 
12 Jun 26, 2016 1:01 PM Florida 
13 Jun 26, 2016 7:41 AM WA 
14 Jun 26, 2016 4:35 AM California, New Mexico  
15 Jun 26, 2016 3:39 AM DC, MD 
16 Jun 26, 2016 2:47 AM Alaska 
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17 Jun 26, 2016 2:45 AM New Jersey 
18 Jun 26, 2016 2:36 AM Illinois  
19 Jun 26, 2016 2:26 AM Michigan  
20 Jun 26, 2016 2:09 AM MD 
21 Jun 26, 2016 1:52 AM MI 
22 Jun 26, 2016 1:26 AM New jersey 
23 Jun 26, 2016 1:00 AM CT 
24 Jun 26, 2016 12:09 AM Vermont and 
Massachusetts  
25 Jun 26, 2016 12:03 AM CT 
26 Jun 25, 2016 11:49 PM Texas 
27 Jun 25, 2016 11:48 PM Ct 
28 Jun 25, 2016 11:40 PM New Jersey 
29 Jun 25, 2016 11:03 PM New York 
30 Jun 25, 2016 10:53 PM Massachusetts 
31 Jun 25, 2016 10:47 PM New Jersey 
32 Jun 25, 2016 10:36 PM Minnesota  
33 Jun 25, 2016 10:31 PM Pennsylvania 
34 Jun 25, 2016 10:28 PM New Hampshire 
35 Jun 25, 2016 10:26 PM NY 
36 Jun 25, 2016 10:08 PM Illinois  
37 Jun 25, 2016 9:50 PM NY 
38 Jun 25, 2016 8:16 PM New York 
39 Jun 25, 2016 8:08 PM Iowa and Washington 
DC 
40 Jun 25, 2016 8:08 PM Connecticut 
41 Jun 25, 2016 7:54 PM CT 
42 Jun 25, 2016 7:52 PM North Carolina 
 
In Primary School, how much was taught about foreign countries and cultures? 
Answer Options A Lot   Neutra
l 





  5 8 15 14 8 3.24 50 
answered question 50 
skipped question 13 
 
In Secondary School, how much was taught about foreign countries and cultures? 
Answer Options A Lot   Neutra
l 





  8 18 18 4 1 2.43 49 
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answered question 49 
skipped question 14 
 
Upon leaving Secondary School, how aware of other countries and cultures would you 
say you were? 
















  14 20 11 4 1 2.16 50 
answered question 50 
skipped question 13 
 
Please briefly describe your experience in Primary and/or Secondary School, including 
experiences with racism, exclusion, etc. 
Answer Options Response Count 




skipped question 27 










During my primary school I didn't not experience racism. In fact, children 
in Liberian primary schools were very much interested in becoming 
friends of other races. I must state here that other races constituted less 
than 1% of the class size therefore it was not considered an issue. 




In my country , tribalism and racism are every where. The system is fine 
but the culture was more stronger  




We had few minorities in the public schools, but they were generally 
accepted as far as I remember.  There were more Asian-Americans than 
black Americans. 




Elementary School: Small Rural Town in Mountains of VA- pretty racist, 




Middle/High School: Mennonite School in town in VA- very open minded 
and inclusive (quite a change from elementary school...this was done on 
purpose by my mom!) 
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My primary school was very diverse I lived in an area with many 
immigrants and I attended a private school that was geared towards 
inclusion of under served populations. There was a lot of time spend on 
celebrating and integrating cultures. My secondary school was also very 
diverse but there was not as much time spent on integrating students and 
cultures so the experience was not as rich 




I went to a predominantly white public school. In my opinion, everyone 
got along with everyone from every race. I think the bigger discrimination 
was with socio-economic class. i.e. [mostly] poor white people 




I was totally excluded from educational process. I did not understand the 
teacher's language -Turkish-and the teacher did not understand my 
language -Kurdish. Speaking Kurdish was forbidden and whoever spoke 
it was penalized. 




opportunities for learning were limited because of the rigid curriculum 
that focused more on internalizing abstract  constructs rather than 
experiential learning.  




In my public school experience during elementary, we had many people 
of color including teachers and principals. However, in my private school 
high school experience, we had only a handful of people  of color.  




Wow, this is a very broad question. I don't remember experiencing racism, 
but I did experience some bullying related exclusion in primary school. It 
had nothing to do with my interest in other countries, if you are trying to 
investigate that. 




Looking back, I think that social lines were drawn along class lines and 
people of color tended to be less affluent and were not treated with as 
much respect as those of the dominant class/race. 




I was discriminated against mildly based on my race and gender by 
teachers and students.  




I went to very diverse schools. My community is almost a third Native 
and a small majority white population. There are many immigrants from 
the Philippines, they make up the next largest ethnic group. 




My primary school was quite diverse and my group of friends mostly 
consisted of Indian and Chinese Americans. I am European American. I 
can't honestly remember if we had much formal education about other 
countries or cultures, but I was very much immersed in a multicultural 
environment. My family moved when I was in high school to a still fairly 
diverse area, but groups seemed more self-segregated there. Again, I 
really can't remember any specific formal curriculum about other counties 
or cultures. I didn't experience racism or witness it first- hand but I'm sure 
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it occurred. I wouldn't have had the awareness at the time to notice 
implicit bias and racism.  




My high school had extreme racial tent ion... To the point of KKK 
marches and school closings 




Predominantly white suburban area, very few interaction with people of 
other races, religions, sexual orientations, cultures, etc. High level of 
community mistrust of thise deemed "different." Racism always evident 
just below the surface due to tensions from urban decay and "white flight" 
from nearby urban areas. 




A diversity course was taught  




Picked on for being asian 




While raised internationally, my cis gender, white identity was still part of 
the majority and I was not so aware of racism, exclusion, etc. 




In primary school, we were taught about other countries (and to a certain 
extent their cultures), but only briefly. I suppose the same is for secondary 
school. However, I don't really remember learning about racism, etc. until 
maybe middle school.  




It was a good experience. I learned a lot. The teachers and students were 
primarily one race, though, which lead to stereotypes, and culture shock 
upon leaving school. 




Rarely talked about but many stereotypes  




Nothing personal.  Looking back decades later I'm now realizing that I 
had diverse classmates: first generation, ESL students, etc.  I think back 
on some of those students, those that were unpopular, and I now wonder 
how much may have had to do with cultural differences/understandings 




I benefited from white privilege and was hardly aware of racism, though I 
know others experienced it. Most of the discrimination or exclusion I 
experienced in primary school was due to my parents' financial situation 
(I was barely middle class but at a private school with mostly wealthy 
kids, many of whom judged me for my hand-me-down clothing). In 
secondary school, most of the exclusion came from not being considered 
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one of the "cool" kids because I didn't listed to the right music or wear the 
latest fashion. 




Very little - school district was homogeneous with few minority students. 




We had 2 black kids in an all white school. Just how immigration worked 
in the north, didn't see them treated any differently  




I went to an all-white rural elementary school and high school. Racism 
was an everyday part of the school experience. If there were any students 
of a different ethnicity or race that attended our high school in particular, 
they quickly transferred because of harassment. It was horrible. 




Curriculum was definitely a relic of the Cold War era, very American-
focused (to be fair, I *was* growing up in the 90s...), and only broadened 
a little in high school, with a Eurocentric focus. Very little on Africa, 
South America, or even Asia. 




I went to a largely liberal leaning school, and anyone who disagreed with 
the party line was labelled a fascist homophobic bigot, so I really feel like 
freedom of thought and expression was an issue. 




Community all white.no diversity at all. I was self taught about other 
cultures.  




School was very Eurocentric. In regards to non western cultures we only 




Video games are what taught me about the rest of the world. 




Since I studied foreign languages I think that increased my cultural 
awareness. 




My learning as a child growing up was primarily related to the choices of 
my family, e.g., living in a mixed race neighbourhood, attending a black 
church on the south side of Chicago as 1 of 2 white families who were 
members, hearing my parents' stories about living in Germany when my 
father was studying for his PhD, hearing their stories hitch-hiking around 
Europe, etc.   




There were world history and area studies courses in High School, and we 
were asked to do reports on other countries in Elementary School. My 
actual learning, however, came from befriending people from other 
countries and from doing volunteer work in poor areas in the US. 
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There was a lack of diversity in Primary and Secondary School 




In primary school, the only discussion was maybe one day a year to 
celebrate some sort of holiday. Very little discussion of different cultures. 
In secondary school, we learned a lot about geography and took classes on 
different religions. I also went to an IB school so there were lots of 
international students and festivals. Also traveled internationally to three 
countries in high school. Overall, my school was very segregated between 
white and black and that was reflected in where students ate lunch, what 
classes they were in, who they hung out with, etc.  
 
What information (about other countries and cultures) do you wish you had before 
leaving Secondary School? 
Answer Options Response Count 




skipped question 30 










Unique cultural practices; History including trends in the country's 
development- industrial and technological 




I would have been pleased to learn much more, but this is a particular 
interest of mine.   




I wish I had more experience with languages other than Spanish  




World History- Colonization of Africa, and how F*d up the US is in terms 
of race relations 




Less about war more about the positive  
INTERNATIONALLY-FOCUSED CURRICULA 63 




The languages they spoke. Their beliefs, culture and family life. 




As much as possible 




Better knowledge of where countries were located and what the current 
political landscape of other nations were.  




It would have been great to have a global educational experience with 
more emphasis upon the diversity even within the school community. 




I would have appreciated more cultural immersion learning experiences 
and enrichment activities around learning not just text 




I wish we had learned more history. I arrived at college a little under 
prepared in some areas. 




I wish I'd had exposure to more diverse voices and histories across the 
curriculum. It would have helped develop awareness and sensitivity to the 
different experiences and world views of people in my own country and 
around the world.  




Although my city was not ethnically diverse, many surrounding cities 
were. I cannot believe that my school district did not take advantage of 
local resources to bring in more global and even glocal cultural education.  




Information around ability: orgs like Abroad With Disabilities and 
Mobility international USA 









More about privilege and racism, exclusion, and the discussion of 
colonisation from the colonized perspective 
17 Jun 26, 
2016 
I'm not really sure.  
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12:09 
AM 




I want to know more about the countries that aren't as "popular." Like I 
learned a ton about England, but very little about Turkey. Of course, there 
are only so many hours in the school day. 




Similarities between them.  




I studied language for 3 years in high school.  We had a half year each of 
Spanish and French in 8th grade.  I wish it didn't start so late... 




Most of what we learned about other countries and cultures was very 
Euro-centric, or else it was very outdated. I wish we had learned more 
about Africa, Latin America, the Middle East, and Asia. Even in Spanish 
classes, most of what we learned was about Spain, and much of it was 
outdated. 




Wish I had taken more world history. 




More information about every culture and their customs.  




Anything! I learned quite a bit about France because I was an advanced 
placement French student since 7th grade. But I learned very little about 
other countries. I would say my public school experience was very euro-
centric. 




At least a brief overview of several major countries would have been 
nice. 




We didn't really learn very much about europe and russia, compared to 
other cultures. 




Would have preferred more foreign language choices and other cultures 
studied in school v on my own.  
28 Jun 25, 
2016 
Current events. Intercultural exchange and communication. The ability to 
meet children from other nations. 
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9:50 
PM 




More geography and appreciation of other religions. 




Better foreign language skills -- SORELY needed.  




I feel high school adequately prepared me to learn more radical ideas 
about social justice in college. 




Living in a monotheistic environment, it would have been nice to learn 
more about different cultures and groups in the US  




I wish I had learned a lot more about other countries and cultures from 
reading text books from their perspective. Most of the knowledge we 
were taught was in relation to our existing reality.  
 
Do you think international education (not study abroad) should be introduced to students 
in Primary Schools? 
Answer Options Response Percent Response Count 
Yes 94.1% 48 
No 5.9% 3 
Why? 36 
answered question 51 
skipped question 12 










The world is now a global village. The earlier an individual starts to learn 
about other cultures the better; he or she is most likely to reason with 
diversity as compared to someone who encountered cultural diversity at 
university level of education 




Gives them more options and opportunities  
3 Jun 27, 
2016 
Important to intorduce children to other cultures early when they are more 
accepting. 
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7:43 
PM 




Why not? Never to early to open eyes to the possibilities! 




It enriches learning and it helps build curiosity about other cultures as 
well as tolerence for new cultures  




Fun experience  




Very basic information would be helpful. 




Good time developmentally to begin to understand plurality of people and 
lives 




It helps keep the population educated about what's happening outside 
their own bubbles/comfort zones 




To enhance their cultural competence,awaken their curiosity, make them 
open and receptive of other cultures. 




It's important for kids to know how their own experiences compare to 
those of kids in other parts of the world.  




Because it exists and should be incorporated into student learning. 
Otherwise an opportunity is missed. 




It's great to foster curiosity and connections when students are young. 




See above answer about world view awareness etc.  
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Respect for other cultures should begin early 




Yes, BUT what is "international education" exactly -- what does it mean 
and what would be the learning objectives? I think this is a very 
interesting but complicated question. Assuming you mean teaching 
cultural sensitivity and acculturation, I think the best approach is 
embedding these topics in existing curriculum.  




It's part of our world, it is something that students should learn. However, 
it has to be done in the right way for younger children.  




There needs to be discussion around ability, culture, race, gender, sexual 
orientation, age, education, location, religion, etc. 




We need to broaden the minds of our children. 




Valuable opportunities  




!t would be helpful if you clarified what you mean by international 
educaton. As someone who was internationally educated, i still was not 
educated about my privilege and racism, exclusion, etc. 




I think kids need to learn early on about other cultures and countries in 
order to be more knowledgable about these countries and cultures later in 
life and not think (for example) that Italy is in France or French people 
smell, etc.  




Children can be smart, but can only absorb so much information. Much of 
what I learned of history in primary school, I relearned in secondary 
school. And I remembered very little. Lots of international details would 
be overwhelming, though occasional info might be fun and interesting. 




The more aware you are at a younger age, the more important it becomes 
to you.  




Early awareness and laying the ground for future receptive ess 
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It's never too early to start opening children's minds to the world. 




It wouldn't hurt, but it would be a huge logistical challenge to implement, 
not to mention costly. 




Education is good at any age and it's better to explain a concept while 
children are younger so they might digest and comprehend it better and 
get more specialized teaching come secondary school  




Xenophobia is a huge issue in the USA. The earlier children are 
introduced to other countries' realities, the better. 




Not full-immersian, I think, but at least some idea of what other cultures 
are out there. If they can be bothered to memorise Pokemon, they can at 
least memorise the continents and some major countries. 




I think americans are extemely ignorant and know very little about the 
world around them. 




Our future depends on it!! 




In our globalized economy and a world concerned about terrorism, more 
peace and social justice education should begin early on. 




Not sure how you're defining 'international education', but I would 
support the teaching of language, age-appropriate stories and literature 
from other cultures/countries; when learning about social studies, learn 
not only about the US but about different kinds of systems across the 
road, etc.   




The rest of the world exists, and children are likely to bump into it sooner 
or later. 




I think it is so important to be expored to different languages, cultures and 
perspectives from an early age! 
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With which gender do you identify? 




Male 25.5% 13 
Female 70.6% 36 
Transgender Male 0.0% 0 
Transgender Female 0.0% 0 
Prefer not to answer 3.9% 2 
answered question 51 
skipped question 12 
 
What is you Sexual Orientation? 




Straight 78.0% 39 
Gay 2.0% 1 
Bisexual 12.0% 6 
Other 4.0% 2 
Prefer not to answer 4.0% 2 
answered question 50 
skipped question 13 





Prefer not to answer
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What is your age group? 




60 & Older 5.9% 3 
50 - 59 5.9% 3 
40 - 49 17.6% 9 
30 - 39 27.5% 14 
20 - 29 41.2% 21 
20 & Younger 2.0% 1 
Prefer not to answer 0.0% 0 
answered question 51 
skipped question 12 





Prefer not to answer
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What is your country of citizenship? 
Answer Options Response Count 
  49 
answered question 49 
skipped question 14 
   
Number Response Date Response Text 
1 Jul 2, 2016 7:45 PM Liberia 
2 Jul 1, 2016 4:40 AM United States 
3 Jun 27, 2016 7:43 PM USA 
4 Jun 27, 2016 4:34 PM USA 
5 Jun 27, 2016 2:08 PM Sierra Leone 
6 Jun 27, 2016 5:19 AM USA 
7 Jun 27, 2016 2:03 AM USA 
8 Jun 26, 2016 11:37 PM Turkey 
9 Jun 26, 2016 8:54 PM USA 
10 Jun 26, 2016 8:33 PM USA 
11 Jun 26, 2016 6:46 PM USA  
12 Jun 26, 2016 5:08 PM USA  
13 Jun 26, 2016 3:02 PM US 
14 Jun 26, 2016 2:38 PM USA 
15 Jun 26, 2016 2:34 PM United States 
16 Jun 26, 2016 1:37 PM USA 







Prefer not to answer
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17 Jun 26, 2016 1:01 PM US 
18 Jun 26, 2016 7:42 AM US 
19 Jun 26, 2016 4:36 AM Usa 
20 Jun 26, 2016 3:39 AM USA 
21 Jun 26, 2016 2:47 AM United States  
22 Jun 26, 2016 2:45 AM US 
23 Jun 26, 2016 2:36 AM USA 
24 Jun 26, 2016 2:27 AM USA 
25 Jun 26, 2016 2:09 AM US 
26 Jun 26, 2016 1:54 AM USA 
27 Jun 26, 2016 1:47 AM USA 
28 Jun 26, 2016 1:27 AM Usa 
29 Jun 26, 2016 12:32 AM Belgian American (dual 
national) 
30 Jun 26, 2016 12:10 AM US 
31 Jun 26, 2016 12:03 AM U.S. 
32 Jun 25, 2016 11:50 PM USA 
33 Jun 25, 2016 11:48 PM USA  
34 Jun 25, 2016 11:40 PM United states 
35 Jun 25, 2016 11:04 PM United States 
36 Jun 25, 2016 10:53 PM USA 
37 Jun 25, 2016 10:48 PM USA  
38 Jun 25, 2016 10:36 PM USA  
39 Jun 25, 2016 10:32 PM USA 
40 Jun 25, 2016 10:29 PM USA 
41 Jun 25, 2016 10:26 PM US 
42 Jun 25, 2016 10:08 PM UsA 
43 Jun 25, 2016 9:51 PM US 
44 Jun 25, 2016 8:41 PM Egypt  
45 Jun 25, 2016 8:17 PM USA 
46 Jun 25, 2016 8:08 PM USA 
47 Jun 25, 2016 8:08 PM United States 
48 Jun 25, 2016 7:54 PM USA 
49 Jun 25, 2016 7:53 PM USA 
 
In what country do you currently reside? 




United States 90.2% 46 
Other (please specify) 9.8% 5 
answered question 51 
skipped question 12 
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1 Jun 26, 2016 2:34 PM France  
2 Jun 26, 2016 7:42 AM Morocco  
3 Jun 26, 2016 2:45 AM China  
4 Jun 26, 2016 12:10 AM France  
5 Jun 25, 2016 10:36 PM Guam   
 
What is your ethnicity? (Please select all that apply.) 




American Indian or Alaskan Native 2.0% 1 
Asian or Pacific Islander 8.0% 4 
Black or African American 10.0% 5 
Hispanic or Latino 6.0% 3 
White / Caucasian 80.0% 40 
Prefer not to answer 0.0% 0 
Other (please specify) 4.0% 2 
answered question 50 
skipped question 13 
    
In what country do you currently reside?
United States
Other (please specify)
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1 Jun 26, 2016 11:37 PM White Middle Eastern -
Kurdish. 

































What is your ethnicity? (Please select all that apply.)
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Footnotes 
i Alliance of International Exchange Partners is a consortium of organizations within 
the field of International Education with the mutual goal of growing the popularity of global 
exchange and education programs, especially in higher education. 
                                                 
